


73 Third factor as self awareness. 262

* As third factor develops, 1t compels us to make conscious
choices that express our authentic self: to choose what 1s
“more me” and to reject what 1s “less me.”

* “The third factor has a fundamental role 1n education-of-
oneself, and 1n autopsychotherapy. It arises and grows as a
resultant of both positive hereditary endowment (especially
the ability for inner psychic transformation) and positive
environmental influences™ (1970, p. 179).

* Its presence and operation 1s essential in the development
toward autonomy and authenticity.



74 Lexicon. 293

* Dgbrowski outlined four types of adjustment:

* 1). Negative maladjustment — antisocial, selfish ego
dominates behavior that flaunts social mores:

* Expression of primitive first factor: criminals,
unscrupulous CEOs (see themselves above law).
* 2). Negative adjustment — “ordinary” socialization:
* “Robotic” and uncritical acceptance of “what 1s.”
* Adjustment to prevailing social norms and values.

* Expression of second factor — we are social
conformers: antisocial and primitive impulses are
repressed (so 1s our autonomy) so we will “fit in.”

* Adjustment to a “sick” society 1s to also be sick.



75 Lexicon. 264

* 3). Positive maladjustment — rejection of what 1s, 1n favor
of what ought to be:

* Creates major crises and often psychoneurosis.
* Initial expression of third factor (autonomy).

* Pits one against social norms and mores — often
confused as “ordinary” antisocial maladjustment.

* May be seen 1n gifted students (but often mislabeled).

* 4). Positive adjustment — adjustment to inner sense of
what ought to be: to consciously chosen values:

* Full expression of third factor / personality 1deal.
* Expression of highest personal values.
* Seen at Level V — secondary integration.

* [deal society: everyone i1s at this level.



76 Adjustment and the Factors. 205
* Negative maladjustment: First Factor.

* — antisocial, asocial, selfish, egocentric, egotistical
* Negative adjustment: Second Factor.
* —adjustment to what 1s; to conventional social mores.
* Society 1s currently “primitive & confused” (1970, 118).
* “The individual who 1s always adjusted 1s one who does
not develop himself” (1970, p. 58).
* Positive maladjustment: Initial expression of 3rd Factor.
* —rejection of ‘what 1s,” in view of what ‘ought to be.’

* Positive adjustment: Full 3rd Factor / Secondary integration.

* — full adjustment to what ought to be: behavior follows
one’s authentic consciously chosen values.



77 Emotional and instinctive functions. 2

* The theory distinguishes various levels of development of
“emotional and instinctive functions.” The level of these
functions reflects one’s values and one’s general level of

development. Dabrowski called these “levels of emotional

development analogous to the levels of intellectual

development” (1970, p. 19).

* Dagbrowski (1996) could not accept that psychology had so
embraced the study of cognitive development and so
eschewed the study of emotional development.

* For Dabrowski, “a general theory of human development 1s
not possible if it does not include emotional factors” (1996,

p. 6).



78 Emotion as a guide. 207

* Dagbrowski included traditional cognitive development but
added a new role for emotional factors, where “emotional
factors are not considered merely as unruly subordinates of
reason but can acquire the dominant role of shapers of
development” (1996, p. 6).

* Traditional theories of development rest on ontogeny — the
1dea that development automatically unfolds according to
some pre-programmed biological sequence of events: Each
subsequent step unfolding on the foundation of, and
predicated upon, the features of the previous stage.



79 Emotion is non-ontogenic. 298

* Dabrowski’s observations of emotion lead him to conclude
that emotion does not conform to ontological development
(ontogenesis), rather, 1t 1s determined by, and emerges from,
“other” conditions and factors.

* A key implication 1s that emotional development may not
match cognitive development — as cognitive growth follows
ontogenesis, and may achieve advanced levels, emotional
functions may or may not follow.

 This lopsided situation was referred to by Dabrowski as one-
sided development and created a perilous situation.
Cognition 1s allowed to act as an instrument of first and
second factor influences without the emotional and moral
constraints that reflect the values of the individual.



80 Morality: Cognition vs emotion 200

* Dgbrowski saw cognition as a weak and fallible basis for
morality. One’s moral beliefs are often easily challenged by
impulse and yield to rationalization or peer pressure.

* Awareness of one’s higher emotions 1s the best guide to
one’s own sense of morality. In advanced development,
amoral or immoral behavior would elicit negative emotions,
feelings of repulsion and a general emotional awareness that
one ought not yield to temptation.

* Likewise, success at moral behaviour would elicit positive
emotions: not egocentrism and self-congratulation.



81 Emotion and Values. 300

* “To each level of mental development, there 1s a
corresponding level of value experience. Mental
development of man and the development of a hierarchy of
values are, 1n fact, two names for the same process. One
cannot separate the two” (1970, p. 98).

* “Above a certain level of development there 1s more
universal agreement 1n valuation, 1.e. highly developed

(eminent) people tend to share the same values™ (1970, p.
93).



82 Emotion and hierarchization. 301

* Emotional overexcitability 1s a key component of
development because 1t evokes strong internal conflicts at
the very beginning of multilevelness. As hierarchization
begins, positive emotional experiences are linked to higher
choices and negative experiences are associated with lower
choices. As vertical conflicts become more common, they
become harder to 1gnore and, driven by emotion, eventually
create crises when lower choices are made.

* Emotion acts as a guide to the process of hierarchization in
the establishment of multilevelness and the multileveled
view of reality that 1s the basis of advanced growth.



83 Emotion and values become synonymous. s

* “‘Psychoneurotic experiences’ by disturbing the lower
levels of values help gradually to enter higher levels of
values, 1.e., the level of higher emotions. These emotions
becoming conscious and ever more strongly experienced
begin to direct our behaviour and bring it to a higher
level. In this way higher emotions play a dynamic role in
our development and give meaning to our life. As new
and higher values, the higher emotions slowly begin to
shape our ‘new harmony’ after the collapse of the
primitive harmony of lower level” (1972, p. 3).



84 Many links in the developmental chain. s

* Let’s follow the links of the chain: Emotion working with
hierarchization creates one’s higher values — the hierarchy of

values.

* One’s hierarchy of values then guides the fine-tuning of
one’s personality 1deal, leading to a hierarchy of goals and
aims designed to express one’s authentic sense of self 1n the

world.

* The faithful expression of one’s authentic self creates inner
harmony and internal conflicts fade. One’s humility and
sense of empathy and compassion become focused on the
inequities of the world, often creating strong external
conflicts and collisions with the status quo.



85  Are the gifted prone to disintegration? -
* Dabrowski conducted one study with gifted children:
* Reported 1n Dgbrowski (1967) and again 1n (1972).
* Examined 80 children: 30 intellectually gifted and 50
from “‘drama, ballet and plastic art schools” (1967, p.
251).

* Found ‘every child’ showed ‘hyperexcitability,” various
psychoneurotic symptoms and frequent conflicts with the

environment.
* “The development of personality with gifted children and
young people usually passes through the process of positive

disintegration” (1967, p. 261).
* This hypothesis has not yet been tested.




86 Will the giftted be psychoneurotic? 305

* In the manuscript, On Authentic Education, Dabrowski
said:

* “The nervous and psychoneurotic individual 1s present
in an overwhelming percentage of highly gifted
children and youths, artists, writers, etc. [The]
tendency to reach beyond the statistical norm and
mediocre development presents the privilege and
drama of psychoneurotic people.”



87 Hypothesis for gifted students. 306
* Hypothesis: as a group, students 1dentified as gifted will
tend to display stronger DP (and OE), increased levels of
psychoneuroses, and will be predisposed to experience
positive disintegration:
* Many students will display “symptoms” that may reflect

higher potentials:
* May display unusual sensitivity, frequent crises, anxieties,
depression, perfectionism, etc.

* May express strong positive maladjustment:
* Strong sense they are different, don’t fit in.
* Have conflicts with social (unilevel) morality.

* Feel alienated from others, from their peers.



88 The OEQ. 307
* Pieohowski developed the OEQ to test OE (not full DP):

* (Lysy, K. Z., & Piechowski M. M. (1983). Personal Growth: An empirical study using
Jungian and Dabrowskian measures. Genetic Psych Monographs, 108, 267-320.)

* Ackerman found problems with the OEQ:

e Ackerman, C. (1997). A secondary analysis of research using the Overexcitability
Questionnaire. Unpublished doctoral dissertation, Texas A&M University, College
Station, Texas.)

* Arevised test, the OEQ-II, was developed:

* Falk, R. F., Lind, S., Miller, N. B., Piechowski, M. M., & Silverman, L. K. (1999). The
Overexcitability Questionnaire-Two (OEQII): Manual, Scoring System, and

Questionnaire. (Available from the Institute for the Study of Advanced Development,
1452 Marion St., Denver, CO 80218).

* “This version 1s for research with group data and 1s not
intended to provide diagnostic information about an
individual.” from the manual (reference above).

* Research based on this instrument hinges on its validity — a
major problem seldom discussed.



89 Research findings. 308

* Mendaglio & Tillier (2006) presented an overview of the
literature.

* Michael Pyryt (2008) reviewed the research concluding:

* Gifted individuals are more likely than those not
identified as gifted to show signs of intellectual OE, but
based upon the research strategies and testing done to
date, the gifted do not consistently demonstrate “the big
three,” intellectual, imaginational and emotional OE.



90 The real deal? 200

* Pyryt (2008) concluded: “it appears that gifted and
average ability individuals have similar amounts of
emotional overexcitability. This finding would suggest
that many gifted individuals have limited developmental
potential in the Dabrowskian sense and are more likely

to behave egocentrically rather than altruistically” (p.
177).

* But: In reviewing the literature,
many articles simply 1gnore
findings like this that do not
agree with their position. (This 1s
called referencing bias).
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91 The gifted subgroup. 310

Identified as Not 1dentified as
gifted, but little gifted but DP 1s seen
DP 1s seen (24%). (35%).

Overlap: those 1dentified as gifted and who show DP.

Ackerman (1997): 1identified three groups as shown above.

* She concluded the 35% with higher DP must be gifted but have
not been 1dentified by conventional gifted testing.

Dabrowski: one can have DP and not be “gifted” although he
suggested that above average intelligence was a necessary but not
sufficient condition for advanced development.



22 Research poses questions. a1t

* Research suggests that gifted students do not display higher
anxiety, depression or suicide (Nethart 1999):

* If 1t 1s true that gifted have higher OE as a group, why
don’t more appear to have psychoneurosis and go
through positive disintegration as Dabrowski’s theory
hypothesized?




93 William Shakespeare. 31
Sweet are the uses of adversity,
Which like the toad, ugly and venomous,

Wears yet a precious jewel in his head;

Shakespeare W. (1914). The Oxford Shakespeare.
As You Like It Act 11. Scene 1




94 AQSChYlllS. 313

He shall be found the truly wise.
’Tis Zeus alone who shows the perfect way

Of knowledge: He hath ruled,
Men shall learn wisdom, by affliction schooled.

Aeschylus (525 — 456 B.C.). Agamemnon.
{ess ka less} {agg ga num non}

Eliot, C. W, (Ed.). (1909). Nine Greek dramas. The
Harvard Classics. Volume 8. New York, NY: Collier. (p. 11).



9s  Please don’t believe anything we have said,.

Meticulously verity what we said and then have faith in us.

The The ongoing
unwavering questioning
and absolute and
certainty of verification of

one’s FAITH.

BELIEFS.
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